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on the Relationship between Phonological Literacy of Normal School
Students and Their Future Teaching Ability

Chen Jiao
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This study investigates the relationship between phonological awareness and prospective instructional
competence among pre-service English teachers, aiming to inform the design of tiered, context—
sensitive phonology training. Using a convergent mixed—methods approach, approximately 130
English-major teacher candidates from three normal universities provided demographic and linguistic
background data (including dialect, phonetics coursework, and practicum experience). Quantitative
assessments measured phoneme discrimination, IPA transcription skills, pronunciation error diagnosis,
and lesson—-design capabilities. Qualitative data were gathered via semi-structured interviews and
microteaching observations. Findings indicate that most candidates lack formal phonetics training
and practicum exposure; dialect-background participants exhibit stronger intuitive discrimination of
similar consonants but weaker IPA analysis and lower confidence in addressing dialect interference
pedagogically. In contrast, those with phonetics or linguistics coursework and teaching practicum
demonstrate significantly higher IPA proficiency and instructional design skills. While nearly all
candidates recognize phonological awareness as vital for reading and pronunciation instruction, they
report insufficient confidence in coping with dialectal influences and express strong demand for dialect-
sensitive lesson design, pronunciation diagnosis strategies, and integration of decoding training. The
study recommends embedding scaffolded phonetics/IPA modules into teacher education curricula,
incorporating dialect—contrastive exercises and authentic practicum opportunities, and establishing
a sustainable, tiered training framework to enhance pre-service teachers’ pronunciation teaching,
error diagnosis, and lesson-design competencies, thereby promoting equity and effectiveness in
linguistically diverse and rural educational contexts.

pre-service english teachers; phonological awareness; IPA skills; teaching self-efficacy;
dialect-sensitive pedagogy; teacher training
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