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Directive language in textbooks serves as a micro—interface connecting curriculum standards and
classroom practice, directly influencing the feasibility of teaching tasks and the degree of thinking
activation. Based on Speech Act Theory, this study constructed a closed corpus (covering the 2022
PEP Version and Yilin Version for Grades 7—9) and systematically compared directive language from
three dimensions: structure, pragmatics, and cognition. The findings reveal the main differences as
follows:At the structural level, the PEP Version is dominated by imperative sentences, enriched with
interrogative directives, and presents a "question—answer—do" thinking—promotion path; the Yilin
Version tends to adopt the pattern of "declarative preparation + imperative implementation," with a high
proportion of "providing/facilitating actions," highlighting collaboration and politeness orientation.At the
pragmatic level, the PEP Version maximizes teaching efficiency through "information seeking-retelling";
the Yilin Version creates a consultative atmosphere via the "providing—accepting" framework.At the
cognitive level, the PEP Version contains diverse open—ended questions with slightly higher thinking
levels; the Yilin Version implicitly carries high—order cognitive processing through situational narration.
Based on these findings, a compilation model of "declaration as foundation — question—driven —
action highlighting" is proposed, providing operable indicators for textbook secondary development.
The study also points out that it is necessary to expand the corpus and link with learning outcomes to
improve the evidence—-based research chain.
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